


  

The goals of the webinar today:

To encourage the creative aspects of Orff Schulwerk 

online.

To promote active music learning.

Share ideas for improvisation structures.

Ideas for found sounds & individual  play packs.

Sharing manipulatives rhythmic building bricks.

Promote musical problem-solving & creativity.

 





Davy 
Why?

● Musical thought is more than thinking about music, it is thinking in music.
● Musical ideas are the way we hold musical sounds in our minds.
● Musical Thinking is thinking in sounds.
● Creative musical problems help students to formulate their understanding 

of music.                                                                     
Wiggins, J. (2014). Teaching for Musical Understanding.
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Solfa

Rhythm

•	 Lead so mi la echo patterns with solfa tone ladder. Remember to extract  
	 patterns from the song.

 ￼

•	 Read rhythm of the song, using rhythm syllables of your choice.

•	 Read using solfa with hand signs.  

•	 Sing with text.

•	 Sing song while patting the steady beat.

•	 Transfer steady beat to chord bordun on BX/BM.

•	 Add hand drum part.

	 •	 Students listen while teacher sings the song and claps on the rhyming words.

	 •	 “Boys and girls when did I clap?”  (On the rhyming words.)

		  “How would we write down that rhythm?”  (h 4)

MELODY
 so • mi • la

RHYTHM         

4,   h ,  $
Davy Dumpling

PATHWAY TO Pitch:  so mi la

PATHWAY TO Literacy:  4 ,  h,  $  and so mi la

PATHWAY TO Ensemble:   
Steady beat chord bordun with color parts by word cue

l
s

m
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B Section text

B Section rhythm

	 •	 Students sing the song and clap the drum part.

	 •	 Transfer clapping to hand drum.

•	 Prepare and transfer shaker part, using similar process.

•	 Put all parts together.

•	 Review song.

•	 Read rhythm of B Section.   ￼  

•	 Learn text by reading or rote, as appropriate.

•	 Introduce (or review) four families of UTP.  Proper care and technique 	are explained.
	 •    Drums
	 •    Woods
	 •    Metals
	 •    Shakers/Scrapers

•	 “What are the ingredients in our Davy Dumplings?
	 •    Flour
	 •    Egg
	 •    Sugar
	 •    Cinnamon

•	 Class works together to determine which UTP instrument family goes with  
	 each ingredient.   

•	 This class collaboration serves as the model for small group work.

•	 Small groups (teams of 4 will work best) create speech pieces adding UTP to the  
	 B Section. Four UTP families/Four ingredients.  Teams may select one instrument 	
	 from each family.

MELODY
 so • mi • la

RHYTHM         

4,   h ,  $

PATHWAY TO Orchestration:  Timbre exploration

When doing this kind of creative work, it is important to have solid procedures in 
place for instrument selection.  If you don’t create structures (and enforce them) you 
will experience unsatisfying chaos in your room.  Here are Roger’s rules for  
doing this kind of small group creative work:   

1)	 Your group must create a plan first.   

2)	 One person from your group may collect the instruments you need after  
	 you have a plan.  (You may NOT just start grabbing instruments without a 		
	 thoughtful plan.)   

 Teacher Talk: Creating structure
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Composing with icons

•	 Each group shares their work with the class.

•	 Perform as a Grand Rondo with each team having the opportunity to be the B Section.

•	 Students review the poem.   

•	 Create a word chain by arranging four ingredient icons.  Use that word chain as a 	
	 speech ostinato under the poem.

•	 Consider moving this into a notation lesson, with students notating the rhythm of 	
	 their ostinati.

                             h         h         4           4

  

•	 Transfer each ingredient in your new ostinato to a different UTP instrument. 

￼￼￼￼

￼

•	 Put ostinato together with poem.  

•	 Use as B Section in ABA form or as an ostinato with the song.

MELODY
 so • mi • la

RHYTHM         

4,   h ,  $
Davy Dumpling, cont.

PATHWAY TO Composition:  Composing with icons

PATHWAY TO Orchestration:  

After each sharing, take the time to discuss each group’s creation. During this time, 
you are modeling how to be a thoughtful listener and analyzer. Discussion follow-
ing performances can be prompted with cues like, “What did you notice about this 
group’s choices?” and, “What did this group do that was different?”

 Teacher Talk: Listening









Icon cards for pre-notation patterns & personal manipulative packs



Cooking Up some Rhythms

Additional Lessons for kitchen percussion:

Bubble, Bubble

Apple Tree

Pease Porridge



Special thanks to our sponsors today!

❏ Copyright usage for Purposeful Pathways today
❏ Complimentary manipulative downloads
❏ Free Shipping Code



Rhythmic, 
Melodic & icon 
cards for 
Composition

https://musiciselementary.com/p
roduct-tag/manipulatives/

https://musiciselementary.com/product-tag/manipulatives/
https://musiciselementary.com/product-tag/manipulatives/


 
 
 
Coupon code ​PPTWO2020 is your gift from Music Is Elementary, and is good for free shipping 
on any Purposeful Pathways book/CD-ROM, and supplemental book (Elemental ‘Ukulele, 
Percussive Play). 
  
This code will only be honored for Purposeful Pathways materials, and will not be applicable to 
other items in your cart. Any other items included in your order will be charged shipping for the 
total price, minus Purposeful Pathways materials. Offer expires 10/20/2020. 
 

 
 

Rhythm Brick Manipulatives Complimentary Downloads 
 

https://musiciselementary.com/product/purposeful-pathways-book-1-
hands-on-manipulatives/ 

 
https://musiciselementary.com/product/purposeful-pathways-book-2-

hands-on-manipulatives/ 
 

https://musiciselementary.com/product/purposeful-pathways-book-3-
hands-on-manipulatives/ 

 
https://musiciselementary.com/product/purposeful-pathways-book-4-

hands-on-manipulatives/ 
 

https://musiciselementary.com/product/finger-feet/ 

https://musiciselementary.com/product/purposeful-pathways-book-1-hands-on-manipulatives/
https://musiciselementary.com/product/purposeful-pathways-book-1-hands-on-manipulatives/
https://musiciselementary.com/product/purposeful-pathways-book-2-hands-on-manipulatives/
https://musiciselementary.com/product/purposeful-pathways-book-2-hands-on-manipulatives/
https://musiciselementary.com/product/purposeful-pathways-book-3-hands-on-manipulatives/
https://musiciselementary.com/product/purposeful-pathways-book-3-hands-on-manipulatives/
https://musiciselementary.com/product/purposeful-pathways-book-4-hands-on-manipulatives/
https://musiciselementary.com/product/purposeful-pathways-book-4-hands-on-manipulatives/
https://musiciselementary.com/product/finger-feet/
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Continued

Move the bubbles  
on the staff

So-mi solfa tone ladder

MELODY
 so • mi

Introducing do

RHYTHM         

h, 4  , $

•	 Lead solfa echo patterns using so and mi.

                                     

•	 Utilize visuals to lead the students through identifying the pitches.

•	 When the pitch is lower, the students move those icons down.

•	 Practice with solfa, to help identify the do.

•	 “Which pitch is different than the others?” Have the students discover the do.

•	 Introduce the hand sign a for do, then sing the song with solfa.

Charlie in the Tub

PATHWAY TO Pitch:  so mi

PATHWAY TO Literacy:  Discover and label do

Char- lie, Char- lie

s

m

d
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So-mi-do  
solfa tone ladder

Composition

•	 Pat the steady beat while singing the song.

•	 Transfer to steady beat chord bordun on BX/BM.

•	 Teach BP pattern.  The four lines of the staff represent four voices of BP.  
	 (Top line=snap. Third line=clap. Second line=pat. Bottom line=stamp.)   
	 The four levels of BP will transfer to four timbre choices.  

•	 Lead the class in a discussion about pitch and duration as class selects four  
	 different UTP instruments.  Guide the discussion with questions like, “For the word 	
	 TUB, do we want a high sound or a low sound?  Do we want a long sound or a 	
	 short sound?”  Once the students have made their choices, together you go looking 	
	 for an instrument that meets their criteria, sampling the sounds and discussing the  
	 properties they hear.  High or low?  Long or short?  Loud or soft?

•	 Add UTP choices to rhyming words. 

•	 Put it all together with singing.    
 

•	 Students create ostinato rhythms using known notation with the following  
	 rhythmic building blocks:  

•	 Rhythms may be 4 or 8 beats in length, depending on the ability of the students.

•	 Practice chanting and clapping student rhythms.

•	 Transfer to UTP, and add to the arrangement one at a time as an ostinato.

•	 Explore individual shapes in three levels: high, middle, low

•	 Explore movement that either spins or follows a spiral pathway moving from high  
	 to low, like Charlie swirling down the drain.

•	 For the first three cadences the class decides on high, middle or low shapes.  
	 Pop into the shape on rhyming words, when the UTP instruments play.

•	 On the final phrase students travel with a spin or a spiral going from high to  
	 low space.

•	 You could break into small groups with students creating group shapes, rather  
	 than individual shapes.

•	 Consider accompanying the dances with the UTP ostinati that were created  
	 during PATHWAY to COMPOSITION.

Charlie in the Tub,  cont.

MELODY
 so • mi

Introducing do

RHYTHM         

   h , 4  ,  $

PATHWAY TO Ensemble:   
Steady beat chord bordun with color part utilizing word cue

PATHWAY TO Composition:  Rhythmic building blocks

 4     h
soap bub-ble

 4    $    
      pop!    

4      4
soap  soap

h      h
bub-ble  bub-ble

PATHWAY TO Creative Movement:  Exploring levels



Charlie In the Tub



Charlie In the Tub



Charlie In the Tub



Charlie In the Tub





Charlie In the Tub



Charlie In the Tub



Charlie In the Tub
Adapting at home

What items can 
you find in your 
bathroom? 



Replacing Repertoire 

This will be an ongoing process as 
we critically examine the repertoire
and learn new information. We look 
forward to the continued growth of 
our profession as we embrace
the wisdom of Maya Angelou, “Do 
the best you can until you know 
better. Then when you know better,
do better.” 

We hope to do better and be a part 
of positive change.
 

BethAnn & Roger



Improvisation

Three primary improvisational contexts 
(Brophy, 2001) 

(1) response to word or musical cues
(2) free improvisation within a given 

musical form
(3) free improvisation without reference to 

a given musical form

*Special thanks Dr. John Kratus for his 
dedication to music education research 
and allowing us permission to share his 
Developmental Levels of Improvisation. (Kratus, 1991)
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Rhythmic Notation

•	 Students read the rhythm of the rhyme, saying rhythm syllables.

•	 Add the text.

•	 Study the text and notice that there is a conversation happening between a buyer 	
	 and a seller at the market.

	 	 BUYER:  Chick, chick, chatterman. How much are your geese?

		  SELLER: Chick, chick, chatterman. Five cents a piece.

		  BUYER: Chick, chick, chatterman. That’s too dear.

		  SELLER: Chick, chick, chatterman. Get out of here!

•	 Divide the class in half. Half speaks the buyer’s words. The other half speaks the 	
	 seller’s words. Trade parts.

•	 Perform the BP ostinato. Once you have established the ostinato, bring the  
	 students in, speaking the rhyme in two groups.

•	 Ask the students to join you on the BP ostinato (simultaneous imitation) and then 	
	 drop out once they have it. Perform the rhyme on top of their BP ostinato.

RHYTHM     

4 h $

Chick, Chick, Chatterman

PATHWAY TO Literacy: 4 h $

PATHWAY TO Partwork: Rhyme over body percussion ostinato
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RHYTHM     

4 h $

•	 Divide the class in half. Half performs the BP ostinato. The other half speaks the 	
	 rhyme (both roles). Trade parts.

•	 Divide the class into thirds. The middle of the three groups begins the BP ostinato. 	
	 The other two groups perform the rhyme in two parts. Rotate the students through 	
	 all three groups.

•	 For an advanced challenge ask the students to perform the BP ostinato and the 	
	 rhyme simultaneously.
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Question and Answer
Improvisation

•	 Speak the following chart (say “Question” for the Q and “Answer” for the A), while 	
	 pointing the steady beat.

			   Q  2  3  4  5  6  7  8  

			   A  2  3  4  5  6  7  8 

			   Q  2  3  4  5  6  7  8  
			   A  2  3  4  5  6  7  8 

•	 Repeat. This time you speak the questions and ask the students to speak the  
	 answers. Continue pointing to the steady beat.

•	 Model an 8-beat rhythmic improvisation with goose sounds; students improvise 	
	 their answers with goose sounds.

•	 Divide the class. Students improvise goose questions and answers. 
	 Trade which group begins.

•	 Once the students have explored this rhythmic improvisation through vocal play, 	
	 explain that this is called Question and Answer Improvisation and it can be  
	 performed in different media.

•	 Improvise clapping questions. The students improvise clapping answers.

•	 Divide the class in half for clapping improvisation. Trade parts.

PATHWAY TO Improvisation: Question and answer

RHYTHM     

4 h $
Chick, Chick, Chatterman, continued

If your students easily do well with clapping improvisation (and they will if they have had 
lots of experience improvising 4-beat patterns), then consider using two levels of BP  
(patting and clapping). If patting and clapping improvisation comes easily for your students, 
consider three levels of BP (patting, clapping, snapping). And lastly, use four levels (patting, 
clapping, snapping and stamping) if that is developmentally appropriate for your students.  
A great teacher is always paying attention and considering when to add complexity or 
when to stay in one place because it is just the perfect amount of challenge. Sometimes 
you’ll notice the need to go back and remediate. Any of these options are valid and  
appropriate at different times.

 Teacher Talk: Adding Complexity







Session notes and links will be sent at 
the conclusion of the webinar. 



A model for districtwide collaboration for online instruction 
shared by

 Rockwood School District coming in August! 
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